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Woodlands Meed: Building Unique Futures Together
This includes:
•

Providing a safe, secure environment

•

Recognising the individual needs and strengths of each child

•
Planning and facilitating unique, enjoyable opportunities to maximise learning and
potential
•

Working with parents/carers and outside agencies to achieve the best for each child

•

Ensuring opportunities from the wider community are utilised

Rationale for our Behaviour for Learning Policy:
All pupils at Woodlands Meed, on both sites and in every class and setting, deserve to be
able to learn in a safe space that values their contribution and enables them in all areas of
their life and learning. The Governors and leadership team will work together to ensure that
support, training and guidance are available to all staff in implementing this policy.
Objectives
At Woodlands Meed we adopt the view that ‘behaviour’ in classrooms and whole
schools/settings does not occur in isolation – it is the product of a variety of influences and
not simply the product of a pupil’s unwillingness to behave or learn as required by the
teacher. For many of our learners, behaviour is a means of communication.
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We are therefore looking to provide teaching that stimulates, environments that support and
challenge pupils to be the best they can be. Class teams will additionally be supported by
the presence, knowledge and skills of Pastoral Leaders.
To this end a highly motivating and individualised curriculum will be sought and monitored on
both sites. Senior staff can be approached for direct support from class teams. Seeking and
offering support is a core part of our ethos.
Staff at Woodlands Meed will find the following diagram useful as a reference.



Relationship with Self: a pupil who does not feel confident as a learner and who has
‘internalised’ a view that s/he is unable to succeed as a learner will be unlikely to
engage in the challenge of learning and (in consequence) may be more inclined to
present ‘unwanted behaviours’



Relationship with Others: all ‘behaviour’ needs to be understood as ‘behaviour in
context’. Behaviour by pupils is triggered as much by their interactions with others
(pupils, teachers or other adults in schools/settings) as it is by factors internal to the
child.



Relationship with the Curriculum: pupil behaviour and progress are inextricably linked.
Learners who follow a relevant curriculum will be more likely to be motivated and
display positive behaviour.



Relationship with the environment: We also acknowledge some pupils respond to
factors in the environment (noise, smell and crowds for instance) in an individual way
that may cause danger or challenges for others, and that we need to ensure the
setting we provide minimises these factors.
Behaviour for Learning in Practice at Woodlands Meed:
We will aim to minimise the need for any additional behaviour management ‘interventions’
through a consistent approach to behaviour management that includes a motivating, but
individualised and age-appropriate system of rewards within each Key Stage. Celebrating
good behaviour and social skills will be a key message from all staff. Pupils need to know
what is expected and that it is good to manage their own behaviour.
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At Woodlands Meed all pupils have a range of special educational needs. In all aspects of
managing behaviour we will take due care to interpret all our actions in the light of our
understanding of their complex needs, with due regard to safeguarding pupils’ rights at all
times. It is particularly important to consider this where a pupil cannot communicate or is
unable to conform to expectations for reasons connected with their disability or condition.
Good behaviour should be fostered and encouraged in the classroom and the aim for each
class is to manage most behaviour concerns, with support from pastoral teams and school
leadership as necessary.
School Expectations - Golden Rules

Woodlands Meed Behaviour Code

Everyone at Woodlands Meed has the right to;
 learn
 work
 enjoy themselves
Remembering these six rules will help us make this possible:
1.
2.
3.
4.
5.
6.

Respect others
Be kind and helpful
Look after each other
Be polite
Be honest
Look after our School and College

Each Class or Key Stage will consider our behaviour code and make their own
agreed version for display
National Guidance – Ensuring Good Behaviour in Schools


All pupils to show respect and courtesy towards teachers and other staff and towards
each other



Parents to encourage their children to show respect and support the school’s authority
to discipline its pupils



Head teachers to help create that culture of respect by supporting their staff's
authority to discipline pupils and ensuring that this happens consistently across the
school
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Governing bodies and head teachers to deal with allegations against teachers and
other school staff quickly, fairly and consistently in a way that protects the pupil and at
the same time supports the person who is the subject of the allegation



That every teacher will be good at managing and improving children’s behaviour.

Recent National Guidance in the context of our generic special school
Schools should not have a ‘no touch’ policy. It is often necessary or desirable for a teacher to
touch a child (e.g. dealing with accidents or comforting a child).
Woodlands Meed’s Behaviour for Learning policy promotes a holistic approach to managing
behaviour, so that pupils from all classes, no matter the nature of the learning disability or
other additional needs, are being supported in developing their own personal control. We
believe that rather than ‘no touch’ policy we should develop a culture of ‘positive touch’, so
that pupils can be supported and comforted appropriately, by caring and professional staff.
Staff must remain aware that touch should be used sparingly, judiciously and always in public
contexts where all feel secure and safe.
Teachers have a legal power to use reasonable force. They can use force to remove a pupil
who is disrupting a lesson or to prevent a child leaving a classroom.
Woodlands Meed staff will only use positive handling as a last resort, to keep pupils and staff
safe, using our Positive Handling policy, following a risk reduction model.
The Leadership team can search for an extended list of items including alcohol, illegal drugs,
weapons and stolen property.
At Woodlands Meed, we will exercise the Headteacher’s rights to search in order to keep
pupils safe, and will inform pupils concerned and their parents of our actions and findings.
The Headteacher can delegate this responsibility to Assistant Head Teachers in his absence.
Heads have the power to discipline pupils who misbehave outside the schools premises and
outside school hours.
Woodlands Meed pupils mostly arrive at school on special transport. We are most likely to
exercise the right to discipline outside of the school premises to support the safe travel of all
on each coach or minibus in the event of bullying or misbehaviour during a journey.
Increasingly cyber-bullying is becoming prevalent outside of school hours.
Heads can temporarily or permanently exclude pupils who make false allegations. In
extreme circumstances they may even press criminal charges against the pupil.
Where any allegations are made against a member of staff the Headteacher will take
prompt action as advised, bearing in mind that ‘the default position should be to assume the
teacher has behaved reasonably unless a complainant can show that a teacher has
behaved unreasonably’ and that ‘Schools should not automatically suspend teachers
accused of using force unreasonably.’ We will take appropriate action where a pupil has
been found to have made a false allegation but this will be measured by our knowledge of
the pupil’s level of understanding and emotional vulnerability.
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Rewards & Sanctions- a gradual and graded response
Each Key Stage will promote positive behaviour through agreed rules with rewards
appropriate to the pupils. Expectations (Golden Rules/College Rules) should be displayed
appropriately in learning areas and referred to regularly. Through Next Steps targets, learners
can learn how to follow rules, create acceptable rules and in some cases know when the
rule does not apply. Sanctions will be applied and equally tailored to the individual so as to
be meaningful.
Rewards and sanctions are applied in the context of each student’s needs and level of
awareness and understanding. The aim is never to punish but have clear expectations that
every pupil learns to control and manage their own behaviour as far as possible, and to help
pupils understand that their actions have consequences. Class teachers and support staff
have the responsibility to tailor the rules, rewards and sanctions to individual class members.
Examples of rewards currently used at Woodlands Meed School and College. These will be
implemented in a gradual and graded way appropriate to each pupil’s level of
understanding.


Praise and acknowledgement on an on-going basis in class and around the school
tailored to the individual child



Reward Time and Choosing time for good work



Star of the Week and Celebration Assemblies



Tuck shop voucher (these can also be exchanged for a Woodlands Meed pen)
awarded in a special weekly assembly, in front of the college.



Headteacher’s sticker for good work or behaviour, and a small chocolate or fruit
‘treat’.



Ticks for good behaviour received after each session when rules followed.



Golden Time where the pupil has some choice over their activity.



Reward charts for each day.



Publicising achievements in the half termly newsletter.



Logging achievements on SIMS and sending these home to parents with annual
reports.



Contacting parents about good behaviour.

Examples of sanctions used at Woodlands Meed School and College- These will be
implemented in a gradual and graded way appropriate to each pupil’s level of
understanding.


Staff recognise triggers of anxiety or elements that lead to unwanted arousal levels
and implement support for the individual.



Gentle advice from the class team to reduce or stop the unwanted behaviour.



Withdrawal of a tick or time towards Golden Time or Choosing time
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Referral to the next stage in the line management process, before moving on to more
senior staff



Restorative Justice plans- where the pupil makes amends for their actions and makes
an effort to improve the relationships with any perceived victims of their behaviour



Taking the pupil away from the setting where they could not manage their behaviour
until they have regained this ability- usually to a Pastoral leader or senior leader and
always with supervision.



Break time or after school detentions can be appropriate for some older pupils but
after school sanctions are only used where parents are in agreement and informed.



Logging incidents on SIMS and contacting parents.



Discussion and noting of patterns of behaviour. Sharing this with the pupil or student
where appropriate to help them manage their behaviour.



Internal exclusion, where a learner works away from other learners, for a period of
time, with staff supervision. Break and lunch times are also taken away from others.



Fixed period exclusion is only used in extreme cases, and guidelines from the authority
are followed. This can only be authorised by the Head Teacher.



Permanent exclusion.

Pupil support systems
Where there are concerns, a programme of support could, as an option, be worked out by
the Pastoral Leaders and class team. Programmes will be individualised and may take the
form of regular sessions (such as Psychotherapy, Therapeutic story writing, time to talk or walk
and talk) all aimed to improve relationships, raise self-esteem and confidence. Liaison with
the speech and language therapy team delivering social use of Language programmes has
also proved very beneficial.
We run ‘Psychologically Aware School’ meetings every other week on each site. These are
small groups run along the Collaborative Consultation model.
Staff Training and Support:
At interview we explore staff candidates’ attitudes to managing challenging behaviour.
Aspects of behaviour management will be covered as each new member of staff does their
induction especially through safeguarding training.
All classroom staff will be offered Team Teach training as soon as possible after joining the
school and will regularly refresh this afterwards. 95% of this training is about the skills to support
a child or young person in avoiding a crisis, including de-escalation skills. The training
emphasises non-physical intervention and caring team work, and this should provide a basis
for whole school understanding of pupil support.
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Managing Pupil Transition
It is recognised that transitions and changes may cause additional concerns and stresses to
pupils and their families. Pupils at Woodlands Meed may have several transitions to manage,
including their initial introduction to the school. This has sometimes followed an exclusion from
a mainstream school or a period when the pupils feels they have ‘failed’ and hence many
arrive with low self-esteem.
Most pupils also will go through a transition to the College site from the School site at age 14.
These events are supported by meetings for families before transition and a programme of
visits or familiarisation before the transfer. Similar preparations are undertaken to support all
students leaving Woodlands Meed post 16, to enter their FE placement or adult life. It is
hoped that by removing as many anxieties and uncertainties before transitions, pupils will be
enabled to reach their best potential and understand how to behave and cope socially,
even in unfamiliar surroundings, during and after the transfer.
Organisation and Facilities
Senior staff on each site will ensure that pupils are regularly reminded of the expected codes
of behaviour and support staff in managing situations where these expectations have not
been met. Assemblies and celebrations are good opportunities to demonstrate to pupils the
standards of behaviour we aim for them to achieve.
There is a Family Room and several other rooms for meeting with parents on the school site
and several meeting rooms/offices on the College site where parents and families can meet
with school staff to discuss issues privately. Both sites have facilities which will help pupils who
have sensory issues or anxieties to manage these feelings more safely- sensory rooms,
trampolines, relaxation spaces and similar.
Calming Rooms are provided as safe places for pupils to go with calm and caring supervision
when they need a break from the classroom or other environment. In some classes with very
complex pupils, these are known as ‘break rooms’ and their use is embedded in the structure
of the day according to class policy and practice. Ideally, pupils make a positive choice to
use calming rooms and they will return to their class in the shortest possible time. (There is a
separate policy on use of Calming Rooms)
Monitoring and reporting on Behaviour for Learning
There is on-going monitoring of recording in SIMS. SIMS is our version of the bound-book
protocol. Where there are trends emerging, such as increased use of calming rooms, class
teams will look to make changes as necessary.
Behaviour incidents, the use of calming rooms and positive handling are also monitored and
reviewed by the Leadership team on an on-going basis through sims.net and in leadership
meetings.
School leaders report to the Governors’ Learning and Wellbeing committee on behaviour
incidents.
It is the duty of the class teacher and the team on duty that day to record incidents as part
of the debriefing process. This includes teachers who are in charge of classes temporarily as
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cover, as the quality of information is deemed to be higher the sooner it is collated and
recorded. The debriefing process is part of the Team Teach approach and class teams
should feel comfortable to draw in other key staff as critical/crucial friends. Referring to
Positive Handling Plans is also seen as good practice when debriefing and recording.
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